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Name of school

The European School

Organization

Kgbenhavns Kommune

Copenhagen
penfiag (School owner?) | Bgrne og Ungdomsforvaltningen

Street address Stgberigade Postal address Gl. Kgge Landevej 3, 5A

2450 Copenhagen SV 2500 Valby

(temporary address)
Postal address Telephone 30175608

Contact person | Kate Obeid

Telephone +45 61 36 56 19 E-mail FJ83@buf.kk.dk

Contact person

Telephone

E-mail

Website

www.escph.sag.dk

Legal capacity of
school

Reason for the
introduction of

Providing education for children of the staff members of the European

Environment Agency (EEA).

Ecuhrggleiﬁn Furthermore, the European School will increase the possibility for Danish
g children to enrol in the European educational system, thereby enhancing
European and international competences among the Danish future workforce.
Language Nursery Primary Secondary | Total (number)
sections
English (24) English (24) NA 2 (3 from 2018)
Danish (26) Danish (20) NA
(French/German)* | (French/German) | NA
Number of 50 44 Secondary | Total 94

! In 2018 a third language section (French or German) will be established when the new buildings have the capacity to house the extra section.
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Classes

2 2 NA 4
Number of pupils | Nursery Primary Secondary | Total
50 44 NA 94
Number and % of | Nursery Primary Secondary | Total
Category 1 pupils
1 0 NA 1
Number and % of | Nursery Primary Secondary | Total
SWALS pupils
1 0 NA 1
Number of L1 Nursery Primary Secondary | Total
taught in the
school 2 2 NA 2
Subjects taught in | NA
L2 in S3-5
Tuition in the Optional in preparation
language of the
country
(compulsory /
optional
Number of staff Nursery Primary Nursery and | Total
(pedagogical and Primary
non-pedagogical)
2 full time class 4 full time class | 1 Director 6 full time teachers
teachers teachers 1 Head of 2 part time teachers
2 halftlme (20hrs) | 2 L2 teachers Primary 1 admin staff
pedagogical staff XX
(13 732
/“padagog concierge 2 management
XX half time
Receptionist
XX L1
teachers
XX
coordinators/
management
staff

2 ”Paedagog” is the Danish title for a nursery teacher/child-care worker. In the Danish school system “padagoger” is included in the nursery
(“bernehaveklasse”) and primary cycles in order to support the class teacher.
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Number class Nursery Primary Secondary Total
teachers

2 4 NA 6
Number L1 Nursery Primary Secondary Total
teachers

1 2 NA 3
Number L2 Nursery Primary Secondary Total
teachers

2 NA 2

Number and % of | Nursery Primary Secondary Total
qualified teachers

2 -100% qualified | 4 -100% NA 6 -100%

qualified

Dates of first NA
accreditation of
the school
Dates of first NA
accreditation of
years 6 and 7
Dates of previous | NA

audits

Comments and
remarks

The school started the Nursery cycle and Y1 of the Primary cycle in August
2014. The other cycles will gradually be built up.

Inspectors

Dates of audit

23-27.2.2015
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Area of Evaluation Comments

Criterion
Indicators

|. Pedagogical equivalence

1.1 Subjects and organisation of studies correspond to the regulations of the European Schools system

e Subjects taught in different cycles | In the Nursery and Primary cycle (Y1) all European School
(nursery, primary, secondary Y1-5) | programmes are implemented and will be followed. When the
correspond to the European School’s | rest of the Primary and the Secondary cycle has gradually
curriculum., been build up, the subjects taught will also correspond to the

European School’s curriculum.

e The school offers three wvehicular | The school offers English, French and German as L2.
languages as L2

e The school offers L3 tuition As L3 Danish, English, French, German, Italian and Spanish
will be offered. For any European official language a
minimum number of 8 pupils is needed.

* Organisation ~ of studies  (nursery, | |n accordance with the regulations of the European School
primary, secondary Y1-5) corresponds to | system there will be a Nursery of one year, a Primary of five

the regulations of the European School | years and a Secondary school of seven years.
system

e Time allocation to the different subjects | Timetables and curricula are made in accordance with the
and cycles (nursery, primary, secondary) | European School system (reflecting 180-days-a-year) but are
correspond to the regulations of the | transformed into a 200-days-a-year schedule in order to
European Schools correspond to the Copenhagen school system. The students

will, however, on a yearly basis receive the equivalent

amount of school hours, hence following the rules of

European Schooling.

1.2. European Baccalaureate

e The school has an intention to organise | The school has the intention to organise the BAC in the
/organises the European Baccalaureate future. According to the time schedule the school will open

its doors for the first cycle of secondary Y6 education in
e The school management ensures August 2020.

teaching in years 6 and 7 is entirely
consistent with the European School
syllabuses.

e The range of options, particularly in
years 6 and 7 are conducive to pupils
subsequent admission to the higher
education courses

e All students preparing for the European
Baccalaureate have followed the
European school system years 6 and 7.

e Teaching in years 6 and 7 is organised in
cooperation with a  fully-fledged
European School
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I1. Management and Organisation

11.1 The school management ensures teachers are up-to date with current pedagogical developments
both in terms of subject content and methodology




There is evidence of

- Follow-up and planning of in-service
training (system / school / personal level)

-INSET taken place during last 3 years
(subject / themes; number of teachers);

- Implementation of outcomes of in-service
training

- Personal development plans (participation
in INSET of teachers is monitored)

- Portfolios, etc.

During the period from June to February 2015 three INSETA

seminars was organised for all teachers. Due to the ESCPH

being in

the start-up phase, the main focus points of the in-

service training were to introduce the European school
system and to share knowledge and professional experience.

June 20-21:

Introduction to the European School system
(values, syllabus, early childhood curriculum,
assessment plan etc.) taught by a teacher from
Brussels 1V, who took part in the school’s start-up
phase in 2006.

Session on the link between the European School
curriculum and the Danish school system and the
challenges and opportunities of having many
different nationalities.

Integration of ICT in the lessons: all teachers
received an Ipad and individual laptops, discussion
on relevant apps for teaching

An introduction to Intermath was given to the staff.

Tour around the new location (under construction).

August 4-14:

October

Tour around the current location and facilities.
Introduction to short and long term planning:
harmonisation of main themes across sections,
planning of joint projects, the importance of
continuous sharing of knowledge and experiences.
Introduction to the support facilities offered by the
City of Copenhagen (free time activities, speech-
hearing therapist, psychologist, nurse, etc.).
Distribution of responsibilities among the teachers:
one teacher primarily responsible for ICT-related
tasks and two other teachers responsible for
participating in the overall development of the
school policies.

Mentoring session for the language teachers taught
by experienced language teachers from European
Schools in Brussels.

Throughout August daily evaluation meetings were
held to make sure that all issues were dealt with on
a daily basis.

28 (half-day seminar):

Presentation on bilingualism and linguistic
awareness as the basis for future learning abilities.
Knowledge sharing: presentations from two of the
teachers on reading recovery and assessment
methods.

Joint preparation of the “Cultural Week” project in
November. The preparation session was joined by
the pedagogical staff.

To ensure implementation of in-service training outcomes,

weekly

meetings between section teachers, cycle teachers

and teachers and the pedagogical staff are scheduled.

The ESCPH has recently started the process of making
personal development plans for the teachers. The school will
arrange for the teachers to visit other European Schools as
soon as possible.

nex 2.1
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11.2 The school management enables and encourages cooperation and coordination within and

between sections, subjects and cycles

eThere is evidence of teachers exchanging
professional experiences and expertise
between levels, sections, schools, etc.

e There is evidence of management” s role to
harmonise pedagogical procedures within
and between sections and cycles

e There is evidence of meetings, projects, etc.
supporting cooperation and coordination
within and between sections, subjects and
cycles

Much emphasis is put on exchanging professional
experience both formally during in-service training and at
regular meetings and informally, e.g. over lunch.

During INSET-seminars the management has facilitated
knowledge sharing and exchange of professional
experiences (see 11.1). Further, weekly meetings between
teachers and the pedagogical staff are scheduled.

For the yearly plan, nursery and primary teachers planned
together across sections for certain subjects e.g sport and
Discovery. Therefore, the yearly plan ensures that main
themes to be taught are harmonised. Furthermore, some
materials used in the primary cycle are harmonised across
the Danish and English section, for example Intermath and
the PM readers.

Moreover, regular planning meetings within the sections and
cycles and across the Danish and English section and across
the nursery and primary cycle ensure cooperation and
coordination in the shorter term planning.

Coordination and cooperation across sections in the short
term planning are evident for example in math on the topic
of money. Here, the English section teacher taught the
Danish section on the Euro system while the Danish section
teacher taught the English section on the Danish currency,
Kroner.

Other forms of cross-section activities and projects are
planned on an on going basis. For example, the nursery had
a weeklong joint project on trolls. Also projects across both
sections and cycles are organised. For example, a “Cultural
week” is held in November to join all the pupils in a
celebration of cultural diversity.

11.3 The school has clear policy for transition

from nursery to primary and from primary to secondary

eThere is evidence of procedures for
transition of information from nursery to
primary and from primary to secondary
(meetings, visits, projects, etc).

The school is developing a program structuring the transition
from nursery to primary, including scheduled visits,
meetings and transition of information.

11.4 The management ensures mother tongue

tuition to pupils without their own language section
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e There is evidence of school organising
mother tongue tuition for pupils without
their own language section

e Innursery and primary cycles L1 courses
for SWALS shall be allocated a minimum
of five periods per week

e In the secondary cycle L1 courses for
SWALS are organised according to the
same rules as any other L1

e At all levels, consecutive year groups
may be combined in order to avoid
reductions in teaching time

e The school follows the European
School’s L1 syllabuses

Continue cooperation with the City of Copenhagen in order
to find a solution to meet the needs of the pupils.

When requested by parents working at the EEA, high quality
mother tongue tuition is offered within a short period of
time.

All planning documents are based on the European School’s
syllabi as well as the Danish curriculum e.g in religion.

11.5 The school management ensures an effective use of teaching time

o Timetabling ensures an equitable distribution
of subject time through the week/half term.

eMeasures are taken to make best use of
teaching time.

e There is a homework policy.

The management team analysed all timetables to assure an
equitable distribution of time throughout the week.
Resources are used efficiently and time is set aside for
coordination.

PE lessons for the primary cycle are planned in the
afternoon. This solution ensures the best use of teaching
time since it is evidently harder for the pupils to concentrate
on classroom work in the afternoon than in the morning.
Moreover, since PE is the last lesson of the day, loss of
teaching time for the pupils to change clothes and to move
location is avoided.

In the morning the teachers will be in the classrooms 10
minutes prior to the scheduled teaching time. Thus, parents
can bring their children into the class rooms early do that all
lessons can start on time.

See ESCPH Handbook

I111. School Ethos and Climate

111.1 A European Context is established in order to foster mutual understanding and respect for

diversity in a multicultural setting
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eThe European dimension is integrated in
subject curricula, teachers planning and
lessons.

oA rich provision of European language
courses and high standards in them is
ensured. (L1, L3, L4)

eTeachers plan and work together across
language sections in all subjects and
particularly in European hours, languages
and the humanities subjects.

Pupils  work

sections.

together across language

The European and multicultural dimension is integrated in
subject curricula by using cultural diverse materials and
resources. In the planning, respect for diversity is fostered
through joint projects - preferably on a theme emphasising
the opportunities of having many different nationalities, e.g.
“Cultural week”. In the lessons, teaching is based on the
pupil’s diverse cultures and knowledge and they are
encouraged to talk about their culture and ask questions
about other cultures.

L1 and L2 lessons are of a high standard. Pupils are being
assessed on the basis of individual goals in order to draw up
a plan to meet the needs of the different pupils as much as
possible.

Teachers across the Danish and English sections planned
together and agreed on the main themes in the yearly plan in
some subjects. Moreover, on an on going basis teachers plan
joint activities eg an art project on Henry Heerup with both
Year 1 classes. To enhance the possibility for cross-section
planning and activities, some materials are harmonised
across the primary sections.

In nursery and primary classes PE is taught in combined
classes. All the children are following the same timetable for
playground time, so they have opportunites to interact.

It is the schools’ objective to arrange joint activities across
the sections on a regular base (each period), to ensure that
pupils across the sections play and learn together from an
early age on. For example, the nursery sections had a joint
activity on trolls. The “Troll week” clearly had an effect in
tying the pupils together across languages sections. At least
once a month, all the staff and children come together for
“Copenhagen Assembly”. Each class has an opportunity to
share something they have learned.

IIL.2 Pupils’ cultural identity is confirmed

eProvision for mother-tongue language
teaching by native speakers at all levels for
all pupils whose mother tongue is an EU
language is ensured.

eThere is evidence of celebration of national
festivals and reference to national current
affairs.

All L1 teachers are native speakers.

Celebrations of national festivals will be planned throughout
the year. For example, the pupils are invited to join the
Christmas nativity play at Sankt Anne Gymnasium, as well
as celebrating Halloween and Festelavn.
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111.3 The physical environment reflects the aims of the school

eThere is an adequate number of rooms of

appropriate  size, including  specialist
accommodation,  allocated  fairly in
accordance with an agreed rooming policy.

e Classrooms and public areas are clean, safe,
tidy and orderly and are in good repait.

eThere are displays of work and other
materials in corridors and classrooms related
to the European dimension.

The European School Copenhagen starts on a temporary
location sharing school premises with a newly built school
in the southern part of Copenhagen (SIS). From 2018
completely new buildings will be provided for the school in
the Carlsberg City District.

On the temporary location, gymnasium and outdoor
facilities are shared with the SIS. Due to a fire, parts of the
school (including classrooms and the management office)
are currently relocated in temporary fully modern pavilions.

The permanent location (under construction) will contain
classrooms, gymnasiums, canteen, music rooms and
laboratories and a library will be at the pupil’s disposal. All
criteria set by Danish Law regarding the dimensions of class
rooms will be respected and the building will fully meet the
needs of a European School. The building will be
surrounded by playgrounds and outdoor facilities.

The City of Copenhagen works towards a model where
desktop computers at the schools are being replaced by
laptops and Ipads. Therefore, the new school doesn’t have
special ICT rooms.

Since the building provided for the school is currently under
construction, all facilities are in good repair when moving
into the permanent location.

In the classrooms there are flags and maps on the wall. In
some of the classes, the pupils have placed strings leading
from their home country (or the home country of their
parents) to Denmark in order to illustrate the cultural
diversity.

In the corridors and hallways, the display of work and other
materials is currently very limited due to the temporary
location of the school.

111.4 The social climate reflects the aims of the school, to encourage successful learning and to foster

tolerance and mutual respect
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e There is evidence of

- Mutually respectful relations between | Relations in the school community are positive and mutually
members of the school community, in | respectful. Since the school starts out with one nursery and
particular across language sections one primary Y1 class for each section, the number of pupils

is currently limited. This situation constitutes a unique
possibility to create a sense of unity across sections, cycles
and among teachers, parents and the management and to
create a healthy foundation for the gradual expansion of the
school.

- Knowledge of and respect for the school | The present provisional school ethos is developed
rules, established corporately and clearly | corporately. It is a high priority for the school that rules are
communicated to all developed in close cooperation with the teachers, the board

(see 1X.1) and other stakeholders in order to ensure common

ownership and consensus on the direction. The ESCPH is

convinced that respect for the school rules are best achieved
through collective ownership and involvement in the
process.

- Communal events which bring together | As its first communal event the ESCPH held an “Open
pupils and teachers (and parents) from | House” day for the new pupils and parents before school
different language sections start. The event offered an opportunity to meet teachers, new

classmates, parents and pupils from other sections and

cycles. Also, on the first day of school it was arranged for
the parents to meet across sections.

The management encourages joint projects. During the
“Cultural week” (November 17-21) workshops were made
across both sections and cycles. Also, the parents were
invited to the school to see the outcomes of the week and as
a part of the multicultural theme they brought food from
their own country/culture. Each class organised a Christmas
breakfast, where the parents came to do an art & craft
ePupils are heard and are involved in the | activity and then had breakfast together. This gave the
decision making process. parents the opportunity to get to know each other.

The Danish tradition of openness, tolerance and freedom of
mind is very present in the Danish educational system.
Knowledge and learning are seen as tools to enhance the
individual’s understanding and appreciation of life. This way
of thinking influences the democratic participation that all
Danish schools are based upon. Thus, pupils have influence
on the running of the school, both on a day-to-day level and

* Pupils behaviour and attendance is monitored | ,4,gh the main decision-making bodies (see 1X.1).

Pupil’s attendance is monitored carefully. Attendance is
noted daily and the management regularly communicate
with parents on the matter.
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I111.5 Co-operation with the society

There is evidence of co-operation with

e Alocal community,

e  Trade and industry,

e Schools abroad, international co-
operation

The ESCPH is part of Sank Annz Gymnasium (SAG),
which consists of a primary school department, a choir
school department and a high school department
(“Gymnasium” in Danish).

Due to the strong linkage between the ESCPH and the
departments of the SAG, the ESCPH will benefit from the
experiences and network of the SAG.

SAG has a well-known reputation of a unique musical
environment and offers music activities for the pupils at
ESCPH. For example, the pupils plus their families and
friends are invited to join the “Sing-along-evening” at SAG.

As a function of the ESCPH’s temporary location sharing
school premises with the “Skolen I Sydhavnen” (SIS), the
ESCPH also has a strong cooperation with SIS and its
immediate local community. For example, pupils from both
schools had a full day together dedicated to physical
exercise.

Furthermore, initiatives have been taken for more
cooperation with the City of Copenhagen and other
municipalities in the Greater Copenhagen region. These will
soon commence.

The management and the teachers at ESCPH cooperate with
teachers from the European School in Bergen and Brussels |
and IV. Also, the school management works with other AES.

It will be arranged for the teachers to visit other European
Schools as soon as possible.

The parents of the school are encouraged to make contact to
parent organisations in other European Schools to learn from
their engagement and traditions for involvement.

IV. Curriculum and Planning

1V.1 The school management ensures that there is a long term and short term planning based on
the of the curriculum; the planning are regularly reviewed and revised

e Teachers have their short term and long term
planning based on the curriculum

e Teachers have handed over their planning to
the management

e The planning is used to structure the lessons
through the year.

Teachers based their planning on the curriculum.

Teachers handed over their yearly planning to the
management and are required to hand in their short term
planning five or six times a year.

Long and short term planning are important in order to
ensure that joint projects and activities across sections and
cycles are prioritised.
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1V.2 There is continuity and progression from year to year

e There is evidence of continuity and
progression from year to year in teachers’
planning

e There is evidence of transfer of planning.

e Planning is easily accessible to the substitute
teachers.

At this stage there is no evidence due to the fact that tuition
only started in August 2014.

The year and period planning are available online and can
also be found in the classrooms or at the management office
and are thus easily accessible for substitute teachers.

1.3 The planning within and across the sections is harmonised

o The school has common guidelines for short
and long term planning

¢ The school planning guidelines are followed

e The school’s planning templates are used.

The overall planning done collaboratively and the nursery
and primary sections are encouraged to harmonize their
planning. Regular meetings are scheduled to evaluate
initiatives and to ensure harmonization.

Currently the school does not have a planning template but
the teachers are in the process of developing a common
template.

1V.4 Individual needs of pupils are respected

o Differentiation is taken into account in
planning.

For the ESCPH, it is important to incorporate the newly
implemented reform of standards in the Danish public
schools. The reform aims at reaching the highest academic
potential regardless of social background through a focus on
academic development and new ways to learn.

In the beginning of the school year the management made
sure that all classes were monitored by numerous teachers in
order to make an initial screening of the pupils’ individual
needs in different subjects. In this way, appropriate
differentiation measures can be taken into account early on
in the planning.

Differentiation is taken into account in planning by ensuring
appropriate support for the weaker pupils. In the nursery
classes, weaker pupils receive eight hours of support given
by Y1 teachers. Also, pedagogical staff provides support for
weaker pupils during class ten lessons a week to enable
individual differentiation. The pedagogical staff are the
same as are present during the after school session.

Other concrete differentiation measures incorporated in the
planning include the use of workshops and group work
based on levels and competences.

V. Resources

V.1 Human resources are efficiently managed
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e  Teachers are appropriately qualified. All class teachers are fully qualified primary teachers. Also
the L1 and L2 teachers are qualified primary teachers and
appropriate qualified to teach these languages.

The team of teachers is composed with the aim to gather a
broad range of competences at the ESCPH. The teachers
have varied backgrounds and competences that cover both
local and international experience and various fields of
teaching.

In accordance with the reform of standards in the Danish
public schools, teachers cooperate closely with pedagogical
staff on making the best possible framework for teaching in

. the nursery and primary cycles.
e Language teachers are native speakers of y P yey

the language in which they teach. All L1 teachers are native speakers of the languages they

teach.
e Teachers are recruited in cooperation with _ _ ] ) )
the educational authorities of the country The City of Copenhagen in collaboration with the ESCPH is

in which they are qualified to teach. responsible for the recruitment of teachers. The recruitment
procedures follow national legislation in which all teaching
qualifications need to be validated officially by the Ministry
of Education.
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V.2 A range of adequate equipment is available

eThere is an adequate supply of subject-
related equipment.

eThere is an adequate supply of ICT

equipment.

e There is a school library.

For all subjects there is a large range of new materials
available but the school is still in the process of purchasing
books, IT programmes and relevant apps. Where needed,
additional materials will be ordered.

Currently, there is a class set of Ipads and laptops available.
Soon all pupils will receive an Ipad. All classrooms are
equipped with smart boards.

In the current temporary location there are small libraries
available in each classroom. When moving to the new
location there will be a large school library.

V.3 A range of European dimension resources

is used

eThere is a range of appropriate resources
available and easily accessible.

national
and

eEuropean, multicultural and
resources are used appropriately
integrated into the teaching.

For all subjects there is a large range of European and
multicultural resources available, including flags, maps etc.
We are building up a library of culturally diverse books.

Culturally diverse materials are integrated into the lessons
both in classroom teaching, group work and in different
workshops.

VI. Teaching and Learning

V1.1 Teachers realise the programme/planning

elessons are planned, well structured and
relate to the syllabus.

e Teachers show knowledge of the subject and
the European School syllabuses.

o Culture, history and geography of different
countries are integrated in the teaching and
learning process in the classes when relevant.

¢ Cross-curricula links are emphasized.

The structure of the lessons varies between subjects but the
teachers seek to ensure that all lessons within each subject
follow more or less the same structure. In the long and short
term planning the themes of the lessons are related to the
syllabus.

All teachers have professional experience in teaching their
subjects. During the first INSET-seminar the teachers
received a thorough introduction to the European School
syllabuses to ensure a high common level.

When relevant, the lessons are based on discussions and
inputs related to the pupils’ different cultures and countries.
At all times, the pupils are encouraged to talk about their
culture and the cultural diversity of the class/school.

The teachers are currently working on ways to further
emphasise cross-curricular links in the lessons, for example
the topic of healthy eating can be be discussed in many
lessons.

V1.2 Teachers employ a variety of teaching and learning methods appropriately used to the content to

be taught
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e Teachers communicate the aims, objectives
and competences to be accomplished to their

pupils.

eThe teaching where possible encourages
awareness of broadened context outside the
classroom or the particular lesson.

eTeachers create an environment in which

pupils can learn independently and
collaboratively and support each other’s’
learning.

e Teachers involve all pupils actively.

e Teachers integrate ICT during lessons.

The teachers clearly communicate the objectives of the
lesson to the pupils. Sometimes this is done by means of
visual communication using for example a power point
presentation with pictures to illustrate the content, working
methods and objectives for the lesson.

When relevant awareness of the broadened context is
emphasised. For example, the smart board is used to show
Youtube clips from the real world related to the topic.

All teachers vary between independent work, pair work and
group work. When doing pair or group work the pupils are
grouped by ability meaning that pairs/groups either consist
of pupils at a roughly equal level or an intended mix of
stronger and weaker pupils.

To involve the pupils actively teachers do a range of “hands-
on” exercises, including pair/group work and various
workshop-sessions. During classroom teaching the pupils
are sometimes encouraged to ask and answer at least one
question each to make sure all are actively involved.

The school has a large amount of Ipads, laptops and smart
boards rather than an ICT room. This provides an excellent
opportunity for integrating ICT in the lessons. The teachers
use smart boards in classroom teaching while Ipads and
relevant apps are used in pair and group work.

V1.3 teachers motivate pupils to be active learners

ePupils show an active learning attitude
during the lessons (fingers in the air, eager to
answer, not busy with other things, working
on their own etc.)

e Pupils get feedback in order to improve their
learning.

ePupils are increasingly responsible for
aspects of their own learning.

o Pupils use ICT.

Teachers seek to support an active learning attitude by using
a variety of teaching methods and through means of positive
reinforcement.

Pupils get feedback during the lessons in order to improve
their learning. Teachers give feedback in a variety of ways,
including giving individual feedback while the pupils are
working, setting concrete goals for each pupil’s progress and
plenary feedback sessions every week. All feedback is based
on the pupil’s individual level and abilities and centred on
positive reinforcement.

Pupils use ICT as an integrated part of the lessons.

V1.4 Teachers respect pupils' individual needs
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o Differentiation is practiced in lessons.

Differentiation is practiced in the lessons by

e Scheduled hours of teaching support given by Y1
teachers and pedagogical staff

e Using levelled materials
e Using Ipads with levelled apps
e Level-based group work

e Workshop sessions offering the possibility to
differentiate through games. For example, a word
game with balloons implying that when the pupils
catch a balloon with the letter “A” written on it
they have to come up with a word starting with an
“A”; while the weaker pupils only have to come up
with a word the stronger pupils also have to spell
their chosen word.

V1.5 Teachers show effective class room management

eTeachers create a stimulating
environment,

learning

e Teachers use resources effectively.

e Teachers use teaching time effectively.

Teachers create a stimulating learning environment by
offering “hands on” exercises to actively involve the pupils.

An efficient use of resources and teaching time is ensured
through planning and by clearly communicating the
objectives of the lessons to the pupils.

VII. Assessment and achievements

VI1.1 Teachers follow and put into practice the school policy on evaluation and assessment

eTeachers on a regular base evaluate pupils’
progress (formatively and summatively).

o A range of different assessment methods is
used to provide a broad picture of pupils’
competences (skills, values and attitudes).

e Harmonised tests and exams in S5 are used

o School reports in Primary and Secondary are
equivalent to the European Schools system
reports

Teachers regularly evaluate the pupils with respect to their
individual goals.

Assessment is based on a broad range of competences,
evaluated on the basis of daily observation, the pupil’s
ability to receive and use feedback, individual improvement
from period to period, writing exercises, oral presentations
etc.

The portfolio of the European School guideline is used.
Teachers had thorough introduction to the European School
system’s evaluation and assessment policy during the June
and August INSET-seminars.

Not relevant yet since the first class of S5 will start in
August 2019.

School reports for Primary will follow the European Schools
model.
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VI1.2 Assessment results are transparent

e Records of pupils progress are maintained. A written school report (following the European Schools
model) will be developed for each pupil and sent to the
parents.

Pupils’ results are analysed on an on going basis to ensure

o Pupils’ results are analysed. S
P " Y that support is given when needed.

At the end of the school year the Class Council will analyse
the standard of each pupil’s attainment of relevant
competences and decide whether a pupil may move up to
the year above or is required to repeat the year.

ePupils’ achievements are communicated to | FOr the primary school, the class teacher and the L2 teacher
their parents. will explain the year programme at the beginning of the
school year, including the method of assessment, the skills
to be developed during the year and the teaching strategies
used to ensure the acquisition of the end-of-the-year goals.

There will be an official discussion with the parents on the
development of the competences of their child in November.
Further, on request of the parents, they can have a discussion
with the teacher during the weekly consultation hour. When
relevant, the teachers keep in regular contact with the
parents over email.

A warning letter is sent to the parents in April, if there is any
risk of their child having to repeat the year.

VI11.3 Pupils develop the ability to assess their own work and that of their peers.

e There is evidence of self-assessment and peer | The pupils are sometimes told to correct their own work or
assessment. to swap with the peer to correct each other’s work.

As a positive reinforcement mechanism the pupils are
encouraged to judge the quality of their own work. For
example, in writing lessons the pupils are told to highlight
the words they are most satisfied with.

VIII. Support (LS, SWALS, SEN, Rattrapage)

VI11.1 School has a policy on learning support, SEN and SWALS
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¢ Pupils without their own language section
receive support in learning the language of
the section into which they are integrated.

e There are harmonised procedures in place to
identify pupils with different learning needs.

e Support and guidance is in place to address
the different learning needs of pupils.

o|EPs (Individual Educational
compiled, reviewed and updated.

Plans) are

¢ Given support is monitored.

Pupils are offered language support to learn the language of
the section they are integrated in.

In the beginning of the school year the management made
sure that all classes were monitored by humerous teachers in
order to make an initial screening of the pupils’ individual
needs in different subjects. In this way, appropriate measures
can be taken to meet the pupils’ different learning needs
early on in the planning.

The organisation of integration of SEN-pupils will be based
on the European School guidelines on learning support.
Danish legislation on the integration of pupils with special
educational needs in regular education will be respected as
well. To meet the pupils’ different learning needs extra
teachers and pedagogical staff provides support for the
weaker pupils during some classes (see VI1I1.1). The City of
Copenhagen offers support facilities such as speech-hearing
therapist, psychologist, etc.

If it is decided that a SEN-pupil can be integrated in a class
of the same age, an individual education plan will be
established. The plan includes clearly defined goals to be
evaluated and probably adapted at least every three months.

Pupils with learning disabilities will be carefully monitored
to ensure that the given support is adequate.

V111.2 Resources for support are in place

o Support materials are available (ICT, national
materials) and easy to access.

o Time allocation of support is transparent and
flexible.

The ESCPH are currently working on fully establishing the
resources for support, see Development Plan.
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IX. Quality assurance and development

IX.1 There is an integrated system of quality assurance and development

e There is cyclic procedure for self-evaluation.

o Different stakeholders (staff, pupils, parents)
take part in the quality assurance procedures.

The ESCPH will apply a quality management system. It is
the school’s vision that quality management is not a separate
policy area but an integral part of the school’s policy on
education, organisation and human resources. There will be
a cyclic procedure for self-evaluation following the
procedures of the City of Copenhagen in quality
assessments.

In the Danish tradition, schools are based on democratic
participation of parents, students and teachers. Different
stakeholders have influence on the running of the school
both on a day-to-day level and through the two main
decision-making bodies, the Campus Board and the
Department Board of the ESCPH.

The Campus Board reflects all parts of the Sankt Anna
Campus (see I11.5) and consists of representatives of
parents, employee representatives  and student
representatives from all different departments of the
Campus. There are also members of the Board externally
appointed by the City of Copenhagen. See list of members.

The Department Board of the ESCPH consists of
representatives of the parents, the students and the
employees of the ESCPH. There are also a number of
external representatives appointed by the City of
Copenhagen. See list of members.

1X.2 In the school development plan the school has described its vision and its areas of improvement

e The school has clearly stated its’ aims and
objectives.

o The school has short and long term planning
to accomplish improvements.

o The school development plan is compiled in
consultation with the different stakeholders
of the school.

o The school has a policy on ICT.

eThe school has a policy on personnel
(qualifications, continuous development etc.)

eThe in-service training plan is part of the
school development plan.

See Development Plan and Overall Objectives.

1X.3 The financial policy and priorities are related to the overall aims and objectives and to the areas of

improvement in the school development plan
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eBudget is indicated for activities in the
annual school development plan.




