Descriptors of Practice, Component Level - Evidence Collection Form

Teacher Name:

Self Assessment Form

School:

EIN:

Purpose: Self Assessment [

Domain 1: Planning and Preparation

Diagnostic/Baseline [

Observer (If an observation):

Teacher

Shared Document

Date:

Component Unsatisfactory Basic Proficient Distinguished
1c: Setting Instructional outcomes are Instructional outcomes are of Instructional outcomes are stated as Instructional outcomes are stated as
instructional unsuitable for students, moderate rigor and are suitable for | goals reflecting high-level learning and goals that can be assessed, reflecting
outcomes represent trivial or low-level | some students, but consist of a curriculum standards. They are suitable rigorous learning and curriculum
learning, or are stated only combination of activities and for most students in the class, represent standards. They represent different
as activities. They do not goals, some of which permit viable | different types of learning, and are types of content, offer opportunities for
permit viable methods of methods of assessment. They capable of assessment. The outcomes both coordination and integration, and
assessment. reflect more than one type of reflect opportunities for coordination. take account of the needs of individual
learning, but teacher makes no students.
attempt at coordination or
integration.
Evidence
le: Designing The series of learning The series of learning experiences | Teacher coordinates knowledge of Teacher coordinates knowledge of
coherent experiences are poorly demonstrates partial alignment content, of students, and of resources, to | content, of students, and of resources,
instruction aligned with the with instructional outcomes, some | design a series of learning experiences to design a series of learning
instructional outcomes and of which are likely to engage aligned to instructional outcomes and experiences aligned to instructional
do not represent a coherent | students in significant learning. suitable to groups of students. The lesson | outcomes, differentiated where
structure. They are suitable | The lesson or unit has a or unit has a clear structure and is likely | appropriate to make them suitable to all
for only some students. recognizable structure and reflects | to engage students in significant students and likely to engage them in
partial knowledge of studentsand | learning. significant learning. The lesson or
resources. unit’s structure is clear and allows for
different pathways according to student
needs.
Evidence
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Descriptors of Practice, Component Level - Evidence Collection Form

Teacher Name:
Purpose:

Domain 2: The Classroom Environment

Self Assessment Form

School:

EIN:

Self Assessment []

Diagnostic/Baseline [

Observer (If an observation):

Teacher

Shared Document

Date:

2b: Establishing
a culture for

The classroom environment
conveys a negative culture for

Teacher’s attempt to create a
culture for learning are partially

The classroom culture is characterized
by high expectations for most students,

High levels of student energy and
teacher passion for the subject create a

learning learning, characterized by low | successful, with little teacher genuine commitment to the subject by culture for learning in which everyone
teacher commitment to the commitment to the subject, both teacher and students, with students | shares a belied in the importance of the
subject, low expectations for modest expectations for student | demonstrating pride in their work. subject, and all students hold themselves
student achievement, and little | achievement, and little student to high standards of performance, for
or no student pride in work. pride in work. Both teacher and example by initiating improvements to
students appear to be only their work.
“going through the motions.”
Evidence
2d: Managing There is no evidence that It appears that the teacher has Standards of conduct appear to be clear Standards of conduct are clear, with

student behavior

standards of conduct have
been established, and little
or no teacher monitoring of
student behavior. Response
to student misbehavior is
repressive, or disrespectful
of student dignity.

made an effort to establish
standards of conduct for students.
Teacher tries, with uneven results,
to monitor student behavior and
respond to student misbehavior.

to students, and the teacher monitors
student behavior against those standards.
Teacher response to student misbehavior
is appropriate and respects the students’
dignity.

evidence of student participation in
setting them. Teacher’s monitoring of
student behavior is subtle and
preventive, and teacher’s response to
student misbehavior is sensitive to
individual student needs. Students take
an active role in monitoring the
standards of behavior.

Evidence
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Teacher Name:
Purpose:

Self Assessment Form
Descriptors of Practice, Component Level - Evidence Collection Form

School:

EIN:

Self Assessment []

Domain 3: Instruction

Diagnostic/Baseline [

Observer (If an observation):

Teacher
Shared Document

Date:

3b: Using Teacher’s questions are low- Some of the teacher’s questions Most of the teacher’s questions elicit a Questions reflect high expectations
questioning and | level or inappropriate, eliciting elicit a thoughtful response, but thoughtful response, and the teacher and are culturally and developmentally
discussion limited student participation, and | most are low-level, posed in rapid | allows sufficient time for students to appropriate. Students formulate many
techniques recitation rather than discussion. | succession. Teacher’ attempts to answer. All students participate in the of the high-level questions and ensure
engage all students in the discussion, with the teacher stepping that all voices are heard.
discussion are only partially aside when appropriate.
successful.
Evidence
3c: Engaging Activities and assignments, Activities and assignments, Activities and assignments, materials, Students are highly intellectually
students in materials, and groupings of materials, and groupings of and groupings of students are fully engaged throughout the lesson in
learning students are inappropriate to the | students are partially appropriate to | appropriate to the instructional significant learning, and make material
instructional outcomes, or the instructional outcomes, or outcomes, and students’ cultures and contributions to the activities, student
students’ cultures or levels of students’ cultures or levels of levels of understanding. All students are | groupings, and materials. The lesson is
understanding, resulting in little | understanding, resulting in engaged in work of a high level of rigor. | adapted as needed to the needs of
intellectual engagement. The moderate intellectual engagement. | The lesson’s structure is coherent, with | individuals, and the structure and
lesson has no structure or is The lesson has a recognizable appropriate pace. pacing allow for student reflection and
poorly paced. structure but is not fully closure.
maintained.
Evidence
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Teacher Name:
Self Assessment [

Purpose:

Self Assessment Form
Descriptors of Practice, Component Level - Evidence Collection Form

School:

Domain 4: Professional Responsibilities

Diagnostic/Baseline [

Teacher

Shared Document

EIN:

Observer (If an observation):

Date:

Component Unsatisfactory Basic Proficient Distinguished

4a: Reflecting on Teacher’s reflection does not Teacher’s reflection is a generally Teacher’s reflection accurately Teacher’s reflection accurately,

Teaching accurately assess the lesson’s accurate impression of a lesson’s assesses the lesson’s thoughtfully assesses the lesson’s
effectiveness, the degree to effectiveness, the degree to which effectiveness/degree to which effectiveness/degree to which outcomes
which outcomes were met and/or | outcomes were met and/or makes outcomes were met and can cite were met, citing specific examples;
has no suggestions for how a general suggestions about how a evidence to support the judgment; offers specific alternative actions
lesson could be improved. lesson could be improved. makes specific suggestions for lesson | drawing on an extensive repertoire of

improvement. skills.

Evidence

4c: Teacher communication with Teacher adheres to school Teacher communicates frequently Teacher’s communication with families

Communicating families, about the instructional | procedures for communicating with | with families and successfully engages | is frequent and sensitive to cultural

with Families program, or about individual families and makes modest attempts | them in the instructional program. traditions; students participate in the
students, is sporadic or culturally | to engage families in the Information to families about communication. Teacher successfully
inappropriate. Teacher makes no | instructional program. But individual students is conveyed in a engages families in the instructional
attempt to engage families in the | communications are not always culturally appropriate manner. program; as appropriate.
instructional program. appropriate to the cultures of those

families.
Evidence
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