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Introduction

e InJanuary 2014, | took up post as head teacher (the deputy head teacher having fulfilled the role as acting head
teacher for two terms).

e Asaresult of the Ofsted inspection in September 2013 a number of key development priorities were identified
to improve the Quality of Teaching and in Achievement which was at that time Required Improvement. A
development plan was implemented to address these priorities during 2013-14 and completed for the start of
the Autumn term 2014. In addition, there was a full review of teacher CPD and Appraisal with new systems
piloted and introduced in full for September 2014.

e Leadership and Management and Behaviour and Safety were both graded as good in 2013. Capacity has
increased in these areas with the additional staffing in key roles and the implementation of the new pastoral
support structure during the Summer term 2014. The focus of the Head of Year role has been changed to track
pupil progress and intervene to address the underperformance of vulnerable groups and challenge the most
able.

e The vision was launched to students, staff, parents and the broader community in September 2014:

“Our vision is to create an exceptional school where all members of the school community and other
partners
1. are proud of the school, respectful of each other, socially responsible, and believe in and promote
our values;
2. work within an atmosphere of mutual support, respect and collaboration;
are committed to individual and collective success and place no ceiling on aspiration;
4. celebrate effort as well as achievement, take risks and learn from mistakes, recognising the
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intrinsic value of learning;
5. place the needs of the child at the centre of learning, nurture their creativity in overcoming the
challenges of today and develop their resilience to address the uncertainties of tomorrow.”

In order to achieve these five aims, 25 key objectives were identified and form the basis of our three-year
development plans for 2014-17. A significant initiative introduced for 2014 is the development and fostering of
a growth mind-set (following the research of Carol Dweck) in our learners beginning with a program delivered
to all Year 7 pupils joining the school in September.

e In September 2014, Honley High School changed status to a Foundation School with the acquisition of a
Cooperative Learning Trust. Trust partners including Huddersfield New College, regional businesses and a large
multi-national engineering company are committed to raising the aspirations of our learners and extending the
opportunities (both within school and externally) that are available to them. A key function of the trust is to
support the engagement of the school with the local and broader community. Honley High School has engaged
with international projects and partnerships including initiating a cultural exchange with schools in China (and
delivering a Shakespeare experience in July 2015) and a building project in Tanzania and in order for our pupils
to understand what it means to be both British and a member of a wider global community.

e Trust partners have supported the school in the development of our curriculum for September 2015. This has
included both CEIAG and Enterprise development as well as the implementation of alternative study programs
to support the engagement of vulnerable learners.

Paul Greenough
(Head teacher)
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Context

e Honley High School is a large 11-16 comprehensive.

e Intake is largely mono-ethnic although the population is changing over time as a result of a falling demographic
in the local area.

e Honley High School primarily draws its intake from the local pyramid of four schools and one other. However,
in 2014 Honley High School took the Year 7 intake from 37 different primary schools across the local authority
and beyond.

e Whilst attainment on entry is above national average and levels of deprivation are low and the proportion of
pupils in receipt of pupil premium funding is below national average the intake is becoming increasingly diverse
with a significant number of looked after children.

No on Low prior Mid prior High prior
roll Male Female WERI attainment | attainment | attainment SEND PPG cLa
YEAR 247 130 117 185 16 97 131 48 34 5
7 52.63% | 47.37% | 74.90% 6.48% 39.27% 53.04% 19.43% | 13.77% | 2.02%
YEAR 264 136 128 221 21 127 113 35 58 0
8 51.52% | 48.48% | 83.71% 7.95% 48.11% 42.80% 13.26% | 21.97% | 0.00%
YEAR 223 111 112 186 20 107 96 30 47 2
9 49.78% | 50.22% | 83.41% 8.97% 47.98% 43.05% 13.45% | 21.08% | 0.90%
YEAR 235 123 112 199 29 97 109 42 45 2
10 52.34% | 47.66% | 84.68% 12.34% 41.28% 46.38% 17.87% | 19.15% | 0.85%
YEAR 246 131 115 199 21 103 122 33 65 2
11 53.25% | 46.75% | 80.89% 8.54% 41.87% 49.59% 13.41% | 26.42% | 0.81%
1215 631 584 9290 107 531 571 188 249 11
51.93% | 48.07% | 81.48% 8.81% 43.70% 47.00% | 15.47% | 20.49% | 0.91%

e Data provided by the local authority indicates that the Year 7 cohort for 2015/16 will be at PAN (255) with a
significant waiting list of children wishing to join the school.

e Honley High School hosts a Specialist Resourced Provision for children diagnosed with autism. There is capacity
for 20 pupils and currently there are 19 children allocated to the provision (18 fixed and 1 transitional places).
The provision is staffed by a specialist team of teachers and teaching assistants who support pupils both within
the provision and within mainstream lessons. Provision was quality assured by the local authority in 2014 and
graded as Outstanding and supports the inclusive values and ethos of the school.
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Achievement
We assess the Achievement of students at Honley High School to be GOOD (2)

In the September 2013 inspection, the achievement of pupils was judged to be requiring improvement for the

following reasons:

Whole-school monitoring and evaluation processes and systems for the tracking of students’ performance are
not yet being consistently applied across the school

More-able students are not attaining consistently the highest grades at GCSE
Students, including those who are eligible for the pupil premium, are not making the progress of which they are
capable across a range of subjects

Honley High School has put in place measures to address these concerns:

The school has made significant improvements to its tracking of progress since 2013. Transition matrices are
produced for every subject following monitoring windows. These have allowed departments to analyse groups
against national figures and most effectively target further support at students who aren’t making sufficient
progress. It has led to an increased focus upon stretch and challenge by teachers to ensure all pupils are
encouraged to make good or better progress in their lessons and where necessary students are given extra-
curricular support. As a result of this, the proportions of students making and exceeding expected progress
above or at least in-line with national figures for all groups.

Predictions made based upon internal tracking in 2014 were robust — accuracy in English and mathematics being
a key feature in a year in which there was significant turbulence regarding these subjects.

Attainment was significantly above National Averages in 2014. Current tracking indicates that this will be
maintained in 2015.

Current tracking indicates that the majority of students (given their relative starting points) will exceed National
Averages in both English and mathematics for both greater than expected and expected progress.

Subject areas identified in the 2013 inspection have shown an improvement in both rates of attainment and
progress.

In 2013/14 a program of reflection and personal target setting was delivered to raise aspirations of a target
cohort of 71 pupils capable of the highest grades. The intervention was effective, most significantly increasing
the proportion of students achieving five or more A*/A, both within the intervention cohort and consequently
for the whole school:

Intervention Cohort Whole School
Tracking Tracking
(Spring term GCSE 2014 (Spring term GCSE 2014
2014) 2014)
3A*/A 33% 44% 26% 29%
S5A*/A 4% 23% 13% 21%

The success of the 2013/14 program influenced the development of the programs developed and implemented
by Heads of Year in 2014/15. Current tracking indicates that 33% of students in Year 11 will achieve three or
more A*/A grades (an increase of 4% from 2013/14).

In 2013/14 students in receipt of the Pupil Premium were supported through four main interventions:

1. Withdrawal from non-examination subjects in order to focus on exam preparation
2. Reduction in demands by withdrawing from one examination subject to focus on others
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3. Two full days where the timetable was collapsed to allow catch up on Controlled assessment and
Coursework elements.
4. Targeted intervention sessions undertaken by departments in extra-curricular time
This approach was most successful for Maths and English and in subjects that carried a high controlled

assessment or practical element. This lead to a gap for the Basics measure of only 7% with all other students
nationally.

Raise Online data for 2014 examinations showed that Value Added for students in receipt of the Pupil Premium
Grant is higher than the national mean and not significantly below the national average for all pupils. Similarly
VA for more able students, while below 1000 was not significantly below national figures. When adjusting for
outliers that resulted from events outside of the school's control (such as hospitalisation) those VA figures
increased to 1000.4 and 1002.7 respectively for students in receipt of the premium and Mable students. It
should also be noted that the in-school gap for the Value Added of students in receipt of the premium is 19.4,
compared with a national gap of 30.1. Finally, Honley has consistently performed in-line with or better than the
top third of our family of similar schools with regard to the progress of pupil premium students. This applies
both to the DFE’s family of schools and the EEF’s family, which takes and average over the past 3 years.

This year the school continues to personalise the curriculum for students in receipt of the Pupil Premium.
Support in 2014/15 has been focused on raising aspiration and developing effective learning skills to better
support pupils in their development throughout their school career as well as better preparing pupils for
terminal examinations. In addition, these students continue to receive additional curriculum time through small
group withdrawal. Current tracking indicates a narrowing of the attainment gap for 5A*C including English and
mathematics to 16%.

Further evidence in support of the assessment:

The 2013 inspection found that:

“The achievement of students who are disabled, or who have special educational needs, is improving and overall
they make good progress”

This remains the case with attainment, as well as progress in English and Mathematics, significantly above
national averages. Gaps between these and other students are also significantly below national.

HHS 2013 National 2013 HHS 2014 National 2014
SEN | Non | Gap | SEN | Non | Gap | SEN | Non | Gap | SEN | Non | Gap
Headline | 54| 84 |-30| 23| 70| -47)| 46| 81 |-35( 21| 64 |-43
3LP Eng 84| 88| 4| 36| 65|-29| 69| 92 |-23| 50| 75| -25
3LP Ma 59| 79|1-20| 30| 64|-35] 52| 83 |-31| 38| 72| -34

Pupils read widely and often thanks to form time reading, a well embedded reading leader program and the use
of the accelerated reader program. Pupils also benefit from a wide range of reading experiences in all their
subjects:
“Students grow in confidence and competence in reading and writing as they move through the school. This is
because many teachers actively promote this skill through their teaching”

Ofsted (September 2013).
Externally supported subject reviews initially implemented for 2013/14 indicate that pupils acquire knowledge
and develop understanding quickly and securely in a wide range of subjects. During lesson visits in 2013/14,
pupil progress was good or better in 76.8% of cases. Following further staff development, this rose to 86.9%.
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Students continue to grow in confidence and competence in reading and writing, supported by the work of the
literacy coordinator. This good practice has been widened to include a common approach to mathematics to
ensure that they are exceptionally well prepared for the next stage in their education, training or employment.
Students have been described as eloquent and confident communicators in their College examinations.
Furthermore, 98.4% of the 2014 cohort made the transition to further education, employment or training
Scrutiny of both students’ work and their assessments has been undertaken for all subjects in KS3 throughout
2014-15 to ensure all pupils achieve well. The focus group comprised more able students and students in
receipt of the Pupil Premium. The first two rounds show strengths in feedback within most Curriculum areas,
which correlates with strong and improving outcomes for PP students. This practice is being shared with other
areas.

Quality of Teaching

We assess the quality of teaching at Honley High School to be GOOD (2).

In the September 2013 inspection, the achievement of pupils was judged to be requiring improvement for the

following reasons:

Too much teaching is not consistently good enough to eradicate the pockets of underachievement which exist

Teachers do not always plan lessons so that work is set at the right level. As a result, they do not consistently
challenge and engage all pupils so that they achieve the highest grades of which they are capable

Teachers do not always check how well pupils are learning in lessons and so are unable to adjust their teaching
to meet pupils’ needs

The sharing of best practice in teaching in the school is not being shared fully for the benefit of all teachers
Pupils are not given sufficient opportunities to work independently to develop their own reasoned ideas and
arguments

Honley High School has put in place measures to address these concerns:

We have taken firm and effective steps to eradicate inconsistencies across and occasionally within subjects and
to ensure that pupil experience and pupil outcomes across the school are consistent in both quality and practice.
This was particularly shown by the outcomes for pupils in English and Maths in the 2014 entries. Transition
matrices for both subjects indicate that the vast majority of pupils exceed the progress made by students
Nationally given their relative starting points. The innovations made in English and Maths have been shared
between departments to a great extent and have also been shared with the whole school via INSET.

Revised lesson observation protocols were introduced for 2013/14 in order to take greater account of the
impact of teaching over time. In total 155 lessons were conducted of which 78.6% were deemed to be good or
better (with 17.4% graded as outstanding).

Robust steps to deal with any inadequate teaching have been put in place. During 2013/14, this involved
teachers working intensively with the school’s Lead Teacher in following a support plan to improve teaching and
outcomes. All teachers who produced lessons which were inadequate received a support plan. In subsequent
re-evaluations every teacher currently employed by Honley High School had moved to delivering good lessons.
In 2013/14 a systematic coaching programme which utilised the skills of the school’s good and outstanding
teachers was put in place to share best practice and develop all staff. The impact of this was clear. Before the
coaching programme started the proportion of lesson judgements of good or better was 64.8%. However, in the
observations completed following the coaching programme the proportion had increased substantially to 86.9%.
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Pathways of monitoring and support were introduced for 2014/15 with teachers identified at risk of requiring
improvement placed on a more intensive CPD pathway to enable them to develop their practice and deliver
lessons which are at least good. Specific and targeted CPD (such as ITP) have been and will continue to be used
for colleagues who require further development and systems have been introduced and applied in order to
address any continued under-performance.

CPD has been a major factor in the development of staff within Honley High School. This year a bespoke CPD
programme for teaching staff was implemented, which is led by other teachers. The feedback on these sessions
has been very positive. Their integration into the school development plan effectively supports the whole school
priorities for improvement.

Subject reviews, carried out as part of the QA process by colleagues within school, from other schools and
authority partners, identified areas of strength across the school. English and DT were identified as providing a
model of best practise for the quality of teaching (including marking and assessment). Middle leaders from
these curriculum areas have consequently been used to support colleagues in other areas where it has been
identified that teaching and learning continued to be areas for development.

The use of assessment across the school is improving and continues to be a focus for development. There are
examples of outstanding practice (for example those in English, DT and Maths) and this is now being embedded
across the school. Commonality of practice is being embedded by the use of Green for Growth in The Core Four
and pupils are becoming an integral part of the feedback and marking process. Best practice is being shared and
colleagues are using consistent and effective approaches to marking across curriculum areas.

A marked improvement of the quality and consistency of marking and feedback has been evidenced internally by
regular work scrutiny within the school's QA procedures. Improvements have been externally validated within
the subject review process.

Lesson observations have been, where possible, jointly carried out to ensure the standardisation of judgement
on teaching outcomes.

For the period September 2014 — May 2015 93.8% of lessons observed within the appraisal framework were
graded Good or better. 86.3% of all graded lessons taught by current and continuing Honley High School
teachers within the same period were judged as Good or better.

Further evidence in support of the assessment:

The Core Four was introduced in 2014/15 as a mechanism for securing good practice and consistency across the
school. The four key components of good or better teaching that are expected to be evident in all lessons:
effective questioning; marking and feedback (G4G — Green for Growth); planning and differentiation (ALPs —
Active Learning Plans); and independence (SLL — Student Led Learning). The initiative has had a significant
impact upon raising the standard of teaching across the school.

Questioning has been a key development area for 2014: the Lead Teacher has been directed to provide in-reach
to support for departments in their use of questions; INSET sessions have supported colleagues in the use of
questioning for assessment; and a no hands policy has been adopted school wide to support all learners being
assessed effectively.

The literacy coordinator has supported a literacy group which has embedded good practice across the school, as
has been evidenced in lesson observations and work scrutiny. A standardised approach to the marking of
literacy is being embedded across all curriculum areas. This is being widened in 2014/15 to include a common
approach to the teaching of mathematical theory and practice.

The strength of teaching of communication and mathematics is indicated by the outcomes for pupils in 2014.
This has been supported by an effective whole school policy with literacy in particular and is evidenced in lesson
plans, marking, classrooms and observations.
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Golden Lesson weeks have been introduced to support leaders in assessing the quality of planning across the
school; a Teaching and Learning Development Group has been introduced to share best and next practice across
the core and foundation subjects; and a CPD programme which supports colleagues in understanding how to
plan for effective learning for all learners has been introduced.

The relationship between pupils and those responsible for their learning is a cornerstone of the school’s progress
and was commented upon in the last inspection. During subject reviews and other lesson observations in
2014/15 high levels of student engagement with learning were identified as a key feature.

Lesson observation and subject review data indicate that colleagues are utilising effective strategies in the
classroom to ensure pupils make at least good progress. This has been supported this year by a CPD programme
designed to provide colleagues with the most effective learning strategies and by the creation of the Learning
and Teaching Development Group to share and embed best practice.

Our recent survey (December 2014) indicated that 85% of parents who responded to the statement on the
quality of teaching agree or strongly agree that their children are well taught.

In a separate survey (January 2015) 83% of responding staff agree or strongly agree that leaders within the
school do all they can to improve the standard of teaching.
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Behaviour and Safety

We assess the behaviour and safety at Honley High School to be Good (2).

Evidence in support of the assessment:

The pastoral support structure and roles were significantly changed for September 2014 — moving teaching
Heads of Year into a progress management role and establishing non-teaching Assistant Heads of Year. In
addition, the introduction of a dedicated behaviour support team and supported learning environment has
engaged with students in order to develop strategies to address their needs.

The school’s well established behaviour management policies are consistently applied and support the schools
high expectations. Alongside the positive attitude of the pupils and the support of parents this results in a very
positive climate for learning. In 2013/2014 the school recorded 9 times as many positive outcomes than
negative outcomes and has been maintained for the current academic year.

Our recent staff survey (January 2015) indicated that 80% of staff polled think that behaviour is good in school a
proportion matched by those parents that stated an opinion regarding how well the school ensures its pupils
are well managed (December 2014).

Pupil’s enjoyment of school and their learning is reflected in their excellent attitude to learning grades,
attendance and punctuality. In 2013, the attendance rate was 95.4%; this was an improvement of 1.1% since
2012. This attendance rate places the school in the top 20% of all schools. The schools overall attendance in
2014 increased again to 95.8%. For the period September 2014 — May 2015 attendance stood at 95.6%.

The attitude to learning of pupils is consistently positive. This is evident in all aspects of learning, especially the
engagement of pupils evidenced through the high number of merits given out by teachers across all subject to
reward both effort and achievement.

A love of learning is particularly demonstrated in the extremely high attendance at support sessions offered by
subjects across the curriculum. The impact of this love of learning and commitment to progress was made clear
in the outcomes for pupils in the subjects mentioned.

Pupils consistently arrive to school ready to learn, taking pride in their appearance and supporting the school’s
dress code. Recent changes to the uniform came about following the ‘pupil voice’ request to make
improvements in their uniform and appearance.

Following the review of pupils’ movement around school and the subsequent action plan, there has been an
improvement in both behaviour and safety of pupils at lesson changeovers.

Honley High School has effective systems in place to address any bullying issues. This induces a comprehensive
education package to ensure that students are made fully aware of different forms of bullying through PSHCE
lessons, assemblies, ‘Themes for the Week’, ‘Thoughts for the Day’ and discussions during form time and other
lessons. The school supports national Anti-bullying week, Safer Internet Day and LGBT Awareness Month
through whole school activities and events. Respect, tolerance and appreciation of diversity are also regular
themes. School and Year Councils discuss bullying issues and have set up an Anti-bullying Working Group which
meets half-termly to discuss ways of addressing and preventing bullying and prejudice in school.

Pupil voice exercises carried out indicate that incidents of bullying are rare and that when bullying does occur,
pupils know who to report these to and are confident that they will be dealt with swiftly and effectively.

Pupils are safe and feel safe at Honley High School. There is a well led and managed Pastoral Support Team and
established Designated Safeguarding Leader - pupils know they can speak to any trusted member of staff or
prefect if they are ever worried about safety. Vulnerable Year 7 and 8 pupils are allocated Peer Mentors. They
are aware of out of bounds areas and registration procedures and the ‘lockdown’ system during lesson times is
well established. Staff complete registers and send alerts via the school MIS system (PARS) if pupils are missing
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from class, which are followed up immediately by the Pastoral Support Team and Attendance Officer. There are
risk assessments in place for some vulnerable pupils which have been produced in consultation with them and
their parents/carers.

The school holds regular ‘keeping safe’ assemblies. Potential risks and ways of staying safe in a variety of
situations are also discussed via the Themes and Thoughts and PSHCE lessons. If particular safety concerns arise
in the local area these are addressed through tutor time. Visitors including the Police, Transport Police, ‘Riot
Act’ (Bus Safety), School Nurses and other support agencies such as The Base give presentations in assemblies.
There are weekly School Nurse and Base drop-in sessions and the school has the support of a counsellor from
Northorpe Hall one day per week.

In a recent staff survey 98.2% of those polled agree/strongly agree that children are safe at this school a view
reflected by 87.6% of parents that responded to the same statement. 96.3% feel that school deals with any
cases of bullying effectively.

Though the school's exclusion figure has improved from 10.35% to 8.61%. This has closed the gap on the
national figure of 6.87%. At the end of the period September 2014 — April 2015 the exclusion rate stood at
6.04% and is therefore expected to show a reduction from 2013/14.
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Leadership and Management

We assess the Leadership and Management at Honley High School to be Good (2)

Key leaders and managers, including those responsible for governance, consistently communicate high expectations

and ambition:

“The acting head teacher, her senior colleagues and governors have high expectations and provide the school with

purposeful leadership. Their commitment to improving the achievement of pupils is shared by middle leaders who

are becoming increasingly well-focused on improving standards in the areas for which they are responsible.”

Ofsted (September 2013)

Evidence in support of the assessment:

The school’s actions are carefully planned, concerted and effective. A three year improvement plan for 2011-
2014 was revised following the Ofsted inspection of the school in September 2013. The subsequent action plan
had three main foci: Achievement, Teaching and Learning and Leadership and Management. These actions
have and continue to improve consistency of practice throughout the school.
During the summer of 2014 there was a review the school vision involving governors, senior leaders and middle
leaders. Since September 2014 school’s vision and values have been widely promoted to all staff and pupils. All
leaders, including the governing body, are highly ambitious for the school and lead by example. A School
Development Plan was established for 2014-17 identifying 25 key priorities. This has been supported by the
introduction of annual Curriculum Development Plans concentrating efforts upon school priorities which have
linked directly to individual teacher appraisal targets for 2014-15.
An associate staff appraisal process has been introduced for 2014-15 linking everyone’s effort to the School
Development priorities.
The change of status to a Foundation School and its acquisition of a Cooperative Learning Trust from September
2014 had a significant impact upon the leadership and operation of the school. The vision and values were
consistently articulated to all stakeholders in a variety of settings; whole staff training days in September 2014
refocused all staff on the core values and vision for the school (alighed to Cooperative Learning Trust values);
pupil assemblies share and promote the vision and value; and written communications (staff & pupil planners,
displays, newsletters etc.) all re-enforce the school’s values with the pupils, parents and community.
The Governing Body & Committee Meeting Minutes evidence thorough debate and consideration around the
school’s change of status and of systematic challenge of senior leaders. Governance support key functions of
the school including health & safety, safeguarding, meeting the needs of vulnerable learners and governor links
to departments provide an additional level of challenge for middle leaders in terms of quality assurance and
achievement.
“The governance of the school is good. The governing body knows the school well through a system of
committees and monitoring procedures.”

Ofsted (September 2014)
The impact of this is to ensure that at all levels there is a relentless focus on improvement.
School self-evaluation is thorough and accurate.
“Self-evaluation is realistic and thorough, and senior leaders have a clear picture of the strengths and areas for
improvement across the school.”

Ofsted (September 2013)
The Quality Assurance processes in the school have developed significantly over the past three years and
include a rigorous QA calendar which involves Senior Leaders, Curriculum Area Leaders and Subject Leaders in
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using a range of tools to identify strengths and weaknesses. A series of in-depth subject reviews took place
from July 2013 to June 2014 involving peer evaluation by middle leaders in school and utilising external partners
and senior leaders to validate judgements. A second cycle of review was completed in 2014/15 maintaining the
same methodology but differentiating the level of scrutiny and support dependent on the outcomes of the first
cycle of reviews and the analysis of pupil progress in 2013/14. The strategy has had a significant impact upon
driving up standards and securing consistency within and between departments.
Teaching is improving strongly as a result of action planning following the Ofsted inspection in September 2013,
the introduction of effective professional development programs and the increased rigour of quality assurance
and appraisal structures introduced since January 2014. Accurate monitoring continues to inform school
improvement planning and agendas for Senior Leader and Curriculum Leader meetings are linked to the QA
outcomes, ensuring that evaluation takes place and action planning uses the feedback from the QA processes.
Effective performance management and tailored professional development support school improvement aims.
Partnerships have become increasingly important in supporting Honley High School’s development. The school
has established strong partnerships with other schools: improving teacher programs (ITP) have been accessed
through a Kirklees teaching school and have had an impact upon the staff involved; subject reviews involved, on
every occasion, an external consultant to provide an independent view; the mathematics team are working
closely with SLE support from Pennistone Grammar School to improve outcomes for pupils; and the head
teacher is engaged with a group of school leaders from a number of schools as part of the Yorkshire Pathfinder
initiative. Evidence from school quality assurance processes indicate that these partnerships are having a
significant impact upon standards.
Further partnership work with the local authority has focused upon developing a locality based approach to
provided effective access to extended services by children and families; and increasing capacity to develop
emotional wellbeing in schools to and support children with mental health issues. The head teacher co-
presented a workshop to other school leaders at the National College on system leadership as result of the work
undertaken at Honley High School since 2014.
Trust and other business partners have contributed significantly to increasing educational opportunities for
learners and the development of the alternative curriculum for 2015 through the provision resources, time and
expertise. International links have now been established and will continue to be supported with the aid of
partners based outside the UK.
The curriculum is broad and balanced, meets all needs, and promotes high achievement and good behaviour
and SMSC development; at KS4 it is based on academic courses and supplemented, where relevant, by
appropriate vocational provision including a new construction course from September 2015. It is under
continuous review and will continue to develop to ensure it meets the needs of all learners and take account of
the local and national landscape.
“The curriculum is good because it ensures that individuals have a range of practical, cultural and academic
experiences that prepare them well for the next stage of their education.”

Ofsted (September 2013)
The school’s curriculum covers a wide range of subjects and provides opportunities for academic, vocational
and sporting excellence. Students achieve well and the curriculum has a very positive impact on all pupils’
behaviour and safety. Honley High School is accredited with the CEIAG quality mark and achieved the Arts Mark
Gold Award in 2015
The culture of the school is characterised by high expectations and aspirations for pupils. The school has made
significant changes to its tracking of progress. All teachers discuss expected, good and outstanding progress
with individual pupils and transition matrices are used in all subjects to analyse progress of individuals and
groups and identify appropriate intervention and support, where needed.

11



Honley High School - Self Evaluation Form (May 2015)

A wide range of extra-curricular and enrichment opportunities contribute very well to pupils’ physical well-
being, and their spiritual, moral, social and cultural development. In addition, SMSC is evident in a wide range
of lessons across the curriculum, evidenced by an SMSC audit carried out in 2014, and is further developed
through assemblies and tutor time using ‘Themes for the Week’ and ‘Thoughts for the Day’.

The schools’ curriculum provides opportunities for learning for all groups of pupils including disabled pupils and
those with special educational needs. Outcomes for these groups of pupils are good.

A whole school Literacy coordinator has been in post for over 12 months and has implemented consistent
practices in the teaching and marking of literacy. The school identified the need for improved whole school
consistency in the teaching of mathematics and appointed a Numeracy Coordinator from September 2014.

The schools’ actions have secured improvements for pupils. The proportions of pupils making at least expected
progress is above or close to national figures in all areas. In particular, mathematics results show significant
improvement. Pupils in receipt of Pupil Premium have received additional intervention and support, although
pupil tracking indicates the gap has narrowed for 2015 this continues to be a focus for the school.

The school works well with parents and carers, including those who might find working with the school difficult,
to achieve positive outcomes for learners. As a consequence of parental concerns the school identified
communication with parents’ as an area for development and as a result implemented a new pastoral support
team structure from September 2014. Non-teaching assistant heads of year are now in post and increase
capacity for working with vulnerable pupils and parents. The number of parental concerns about
communication has now significantly reduced.

Leaders work effectively to ensure smooth transition at each key stage. An Assistant Head teacher has
responsibility for year 6 to 7 transition and works with primary schools to ensure individual pupils needs are
met, for example, vulnerable pupils were given an extra transition day in both 2014 and 2015. In year 9 each
pupil receives a 1:1 guidance interview to support them in making option choices for KS4. For pupils with
additional needs this discussion forms part of their annual review and additional support is provided by
Calderdale and Kirklees careers service. The school works in partnership with C&K careers to deliver CEIAG
from years 8 to 11. At the transition point between year 11 and year 12 all pupils receive a guidance interview
from the service and again vulnerable pupils receive additional support at this stage.

The school’s arrangements for safeguarding pupils meet statutory requirements. All staff receive annual
training in safeguarding pupils, with identified staff regularly receiving additional training such as ‘Safer
Handling’ training for the pastoral support teams and SLT (Summer 2014).
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